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American History SS35–Suggested Teaching Timeline 
 First Semester  
 August September October November December 

Historical Research Skills      

Geography Skills      

Language Arts Connection      

Discovery and Settlement      

Founding of a Nation       

Expansion and Conflict   
    

Civil War and Reconstruction      

Post Civil War and Western 
Expansion      

*Historical Research Skills, Geography Skills, and Language Arts Connections are to be taught 
throughout entire course. 

(3 weeks) 

(3 weeks) 

(3 weeks) 

(4 weeks) 

(2 weeks) 
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(3 weeks) 

(3 weeks) 

(2 weeks) 

(2 weeks) 

(4weeks) 

   American History SS35–Suggested Teaching Timeline 
 Second Semester  
 January February March April May 

Historical Research Skills      

Geography Skills      

Language Arts Connection      

A Growing Nation      

Early 20th Century      

World War II      

The Cold War      

America in the 50’s, 60’s 
and 70’s      

Contemporary Issues     
 

*Historical Research Skills, Geography Skills, and Language Arts Connections are to be taught 
throughout entire course. 

(3 weeks) 
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Course #: SS-35 Grade Level: 11 
Course Name: American History Level of Difficulty:   Medium 
Prerequisites: None # of Credits: 1  (Two semesters) 

The following Social Studies performance objectives are integrated throughout the entire course: 
HISTORICAL RESEARCH SKILLS 

 
S1C1 PO 1 Interpret historical data displayed in maps, graphs, tables, charts, and geologic time scales.  
S1C1 PO 3 Formulate questions that can be answered by historical study and research. 
S1C1 PO 4 Construct graphs, tables, timelines, charts, and narratives to interpret historical data. 
S1C1 PO 5 Evaluate primary and secondary sources for: 

a. authors’ main points 
b. purpose and perspective 
c. facts vs. opinions 
d. different points of view on the same historical event (e.g., Geography Concept 6 – geographical perspective can be different 

from economic perspective) 
e. credibility and validity 

S1C1 PO 6 Apply the skills of historical analysis to current social, political, geographic, and economic issues facing the world. 
S1C1 PO 7 Compare present events with past events: 

a. cause and effect 
b. change over time 
c. different points of view  

 
S1C10 PO 1 Describe current events using information from class discussions and various resources (e.g., newspapers, magazines, 

television, Internet, books, maps). 
S1C10 PO 2 Identify the connection between current and historical events and issues using information from class discussions and various 

resources (e.g., newspapers, magazines, television, Internet, books, maps). 
 

GEOGRAPHY SKILLS 
 
S4C1 PO 2 Interpret maps and images (e.g., political, physical, relief, thematic, Geographic Information Systems [GIS], Landsat). 
 
S4C6 PO 1 Analyze how geographic knowledge, skills, and perspectives (e.g., use of Geographic Information Systems in urban planning, 

reapportionment of political units, locating businesses) are used to solve contemporary problems. 
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ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
The following standards define what students should understand and be able to do by the end of each grade span. They correspond to the College and Career 
Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements—the former providing broad 
standards, the latter providing additional specificity—that together define the skills and understandings that all students must demonstrate. 
College and Career Readiness ANCHOR STANDARDS for Reading 11-12 RH GRADE SPECIFIC STANDARDS 

Key Ideas and Details 

CCR. 1. Read closely to determine what the text says explicitly and to 
make logical inferences from it; cite specific textual evidence when writing 
or speaking to support conclusions drawn from the text. 
 

11-12.RH.1. Cite specific textual evidence to support analysis of 
primary and secondary sources, connecting insights gained from specific 
details to an understanding of the text as a whole. 

 

CCR. 2. Determine central ideas or themes of a text and analyze their 
development; summarize the key supporting details and ideas. 
 

11-12.RH.2. Determine the central ideas or information of a primary or 
secondary source; provide an accurate summary that makes clear the 
relationships among the key details and ideas. 

 

CCR. 3. Analyze how and why individuals, events, or ideas develop and 
interact over the course of a text. 

11-12.RH.3. Evaluate various explanations for actions or events and 
determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 
 

Craft and Structure 

CCR. 4. Interpret words and phrases as they are used in a text, including 
determining technical, connotative, and figurative meanings, and analyze 
how specific word choices shape meaning or tone. 
 

11-12.RH.4. Determine the meaning of words and phrases as they are 
used in a text, including analyzing how an author uses and refines the 
meaning of a key term over the course of a text (e.g., how Madison 
defines faction in Federalist No. 10). 
 

CCR. 5. Analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, 
or stanza) relate to each other and the whole. 

 

11-12.RH.5. Analyze in detail how a complex primary source is 
structured, including how key sentences, paragraphs, and larger portions 
of the text contribute to the whole. 

 

CCR. 6. Assess how point of view or purpose shapes the content and 
style of a text. 

11-12.RH.6. Evaluate authors’ differing points of view on the same 
historical event or issue by assessing the authors’ claims, reasoning, and 
evidence 
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ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
College and Career Readiness ANCHOR STANDARDS for Reading 11-12 RH GRADE SPECIFIC STANDARDS 

Integration of Knowledge and Ideas 

CCR. 7. Integrate and evaluate content presented in diverse formats and 
media, including visually and quantitatively, as well as in words.* 
	  

11-12.RH.7. Integrate and evaluate multiple sources of information 
presented in diverse formats and media (e.g., visually, quantitatively, as 
well as in words) in order to address a question or solve a problem. 

 

CCR. 8. Delineate and evaluate the argument and specific claims in a text, 
including the validity of the reasoning as well as the relevance and 
sufficiency of the evidence. 
 

11-12.RH.8. Evaluate an author’s premises, claims, and evidence by 
corroborating or challenging them with other information. 

 

CCR. 9. Analyze how two or more texts address similar themes or topics 
in order to build knowledge or to compare the approaches the authors 
take. 

 

11-12.RH.9. Integrate information from diverse sources, both primary 
and secondary, into a coherent understanding of an idea or event, noting 
discrepancies among sources. 

 
Range of Reading and Level of Text Complexity 

CCR. 10. Read and comprehend complex literary and informational texts 
independently and proficiently	  

 
 
 
 
 
 
 
	  
	  

11-12.RH.10. By the end of grade 12, read and comprehend 
history/social studies texts in the grades 11–CCR text complexity band 
independently and proficiently. 
 
 AZ.11-12.RH.10a. By the end of grade 11, read and comprehend 

informational and functional text, including history/social studies, 
science, and technical texts, in the grades 11– CCR text complexity 
band proficiently, with scaffolding as needed at the high end of the 
range. 

 
 AZ.11-12.RH.10b. By the end of grade 12, read and comprehend 

informational and functional text, including history/social studies, 
science, and technical texts, at the high end of the grades 11–CCR text 
complexity band independently and proficiently. 
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ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
The following standards define what students should understand and be able to do by the end of each grade span. They correspond to the College and Career 
Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements—the former providing broad 
standards, the latter providing additional specificity—that together define the skills and understandings that all students must demonstrate. 

College and Career Readiness ANCHOR STANDARDS for Writing 11-12 WHST GRADE SPECIFIC STANDARDS 
Text Types and Purposes 

CCR. 1. Write arguments to support claims in an analysis of 
substantive topics or texts using valid reasoning and relevant and 
sufficient evidence. 

 
 
 
 
 
 
 

 

11-12.WHST.1 Write arguments focused on discipline-specific content. 

a. Introduce precise, knowledgeable claim(s), establish the significance of 
the claim(s), distinguish the claim(s) from alternate or opposing claims, 
and create an organization that logically sequences the claim(s), 
counterclaims, reasons, and evidence. 

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying 
the most relevant data and evidence for each while pointing out the 
strengths and limitations of both claim(s) and counterclaims in a 
discipline-appropriate form that anticipates the audience’s knowledge 
level, concerns, values, and possible biases.  

c. Use words, phrases, and clauses as well as varied syntax to link the 
major sections of the text, create cohesion, and clarify the 
relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they 
are writing. 

e. Provide a concluding statement or section that follows from or 
supports the argument presented. 
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ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
College and Career Readiness ANCHOR STANDARDS for Writing 11-12 WHST GRADE SPECIFIC STANDARDS 

Text Types and Purposes 
CCR. 2. Write informative/explanatory texts to examine and convey 
complex ideas and information clearly and accurately through the 
effective selection, organization, and analysis of content. 
 

11-12.WHST.2. Write informative/explanatory texts, including the narration of 
historical events, scientific procedures/ experiments, or technical processes. 

a. Introduce a topic and organize complex ideas, concepts, and 
information so that each new element builds on that which precedes it 
to create a unified whole include formatting (e.g., headings), graphics 
(e.g., figures, tables), and multimedia when useful to aiding 
comprehension. 

b. Develop the topic thoroughly by selecting the most significant and 
relevant facts, extended definitions, concrete details, quotations, or 
other information and examples appropriate to the audience’s 
knowledge of the topic. 

c. Use varied transitions and sentence structures to link the major 
sections of the text, create cohesion, and clarify the relationships 
among complex ideas and concepts. 

d. Use precise language, domain-specific vocabulary and techniques 
such as metaphor, simile, and analogy to manage the complexity of the 
topic; convey a knowledgeable stance in a style that responds to the 
discipline and context as well as to the expertise of likely readers. 

e. Provide a concluding statement or section that follows from and 
supports the information or explanation provided (e.g., articulating 
implications or the significance of the topic). 

	  
	  
	  
	  
	  
	  

  



SOCIAL STUDIES  SS35—American History 

Plain text denotes Mesa Public Schools guidelines and/or performance objective.  
Bold text denotes exact wording and punctuation from the Arizona Academic Content Standard.  
i.e.-(abbreviation for “that is”) precedes a specific list of items in which all of the items should be used; i.e. examples will be used in a testing situation. 
e.g.-(abbreviation for “for example”) precedes a list of examples provided as options; other examples may be appropriate but not included; e.g. examples may be used in a testing situation.  
Italics denote a repetition of a performance objective (learned in an earlier grade) that is to be applied to grade level content or at a higher level of complexity.  
MPS Governing Board Approval, January 23, 2007  8  

ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
College and Career Readiness ANCHOR STANDARDS for Writing 11-12 WHST GRADE SPECIFIC STANDARDS 

Text Types and Purposes 
CCR. 3. Write narratives to develop real or imagined experiences or 
events using effective technique, well-chosen details and well-
structured event sequences. 

11-12.WHST.3. Students’ narrative skills continue to grow in these grades. 
The Standards require that students be able to incorporate narrative elements 
effectively into arguments and informative/explanatory texts. In history/social 
studies, students must be able to incorporate narrative accounts into their 
analyses of individuals or events of historical import. In science and technical 
subjects, students must be able to write precise enough descriptions of the 
step-by-step procedures they use in their investigations or technical work that 
others can replicate them and (possibly) reach the same results. 

 
Production and Distribution of Writing 

CCR. 4. Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, 
purpose, and audience. 
 

11-12.WHST.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 

 
AZ11-12.WHST.4 a. Produce clear and coherent functional writing (e.g., formal 
letters, envelopes, procedures, labels, timelines, graphs/tables, experiments, maps, 
captions, charts, diagrams, sidebar, flow charts) in which the development, 
organization, and style are appropriate to task, purpose, and audience. 

 
CCR. 5. Develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 
 

11-12.WHST.5. Develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach, focusing on addressing 
what is most significant for a specific purpose and audience. 

 
CCR. 6. Use technology, including the Internet, to produce and 
publish writing and to interact and collaborate with others. 

11-12.WHST.6. Use technology, including the Internet, to produce, publish, 
and update individual or shared writing products in response to ongoing 
feedback, including new arguments or information. 
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ARIZONA COLLEGE AND CAREER READY STANDARDS FOR HISTORY AND SOCIAL STUDIES 
College and Career Readiness ANCHOR STANDARDS for Writing 11-12 WHST GRADE SPECIFIC STANDARDS 

Research to Build and Present Knowledge 
CCR. 7. Conduct short as well as more sustained research projects 
based on focused questions, demonstrating understanding of the 
subject under investigation. 
	  

11-12.WHST.7. Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a problem; 
narrow or broaden the inquiry when appropriate; synthesize multiple sources 
on the subject, demonstrating understanding of the subject under investigation. 

 
CCR. 8. Gather relevant information from multiple print and digital 
sources, assess the credibility and accuracy of each source, and 
integrate the information while avoiding plagiarism. 
 

11-12.WHST.8. Gather relevant information from multiple authoritative print 
and digital sources, using advanced searches effectively; assess the strengths 
and limitations of each source in terms of the specific task, purpose, and 
audience; integrate information into the text selectively to maintain the flow of 
ideas, avoiding plagiarism and overreliance on any one source and following a 
standard format for citation. 

 
 

CCR. 9. Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 

11-12.WHST.9. Draw evidence from informational texts to support analysis, 
reflection, and research. 

 
Range of Writing 

CCR. 10. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences.	  

11-12.WHST.10 Write routinely over extended time frames (time for reflection 
and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and audiences. 
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Discovery and Settlement 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C2-PO1:   
Describe Prehistoric Cultures of the North American 
continent: 
a. Paleo-Indians including Clovis, Folsom, Plano 
b. Moundbuilders, including Adena, Hopewell, 

Mississippian 
c. Southwestern, including Mogollon, Hohokam, and 

Ancestral Puebloans (Anasazi) 
 

S1C1-PO2 
Distinguish among dating methods that yield 
calendar ages (e.g., dendrochronology), 
numerical ages (e.g., radiocarbon), correlated 
ages (e.g., volcanic ash), and relative ages 
(e.g., geologic time, Ice Age, Bering Strait). 

• Paleo-Indians 
• Mound builders 
• Hohokam 
• Ice Age 
• Bering strait 

Service Learning: 
Create a classroom 
poster teaching aid on 
Mogollan, Hohokam 
and anasazi; for a 6th 
grade  

S1C3-PO1:   
Review the reciprocal impact resulting from early 
European contact with indigenous peoples: 
a. religious (e.g., conversion attempts) 
b. economic (e.g., land disputes, trade) 
c. social (e.g., spread of disease, partnerships) 
d. food (e.g., corn) 
e. government (e.g., Iroquois Confederacy, 

matriarchal leadership, democratic influence) 
f. exploration (e.g., Spanish:  Columbus, French: 

Marquette, English:  Hudson)  

S4C4-PO8:   
Explain how ideas, customs, and innovations 
(e.g., religion, language, political philosophy, 
technological advances, higher education, 
economic principles) are spread through 
cultural diffusion. 
 

S4C4-PO6:   
Analyze factors (e.g., social, biotic [living 
things], abiotic, [physical geography]) that affect 
human populations. 
 

S4C4-PO7:   
Predict the effect of a change in a specific 
factor (e.g., social, biotic, abiotic, disease) on a 
human population.  
 

• indigenous 
• Iroquois Confederacy 

(Iroquois League) 
• Matriarchal 

leadership 
• Christopher 

Columbus 
• Jacques Marquette 
• Henry Hudson 
• reciprocal 

 

   

 S4C4-PO3:   
Analyze the effects of migration on places of 
origin and destination, including border areas. 
(e.g., settlement of western hemisphere)  
 

  

 S4C2-PO2:   
Describe the factors (e.g., demographics, 
political systems, economic systems, 
resources, culture) that contribute to the 
variations between developing and developed 
regions.  
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Discovery and Settlement 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C3-PO2:  
Describe the reasons for colonization of America (e.g., 
religious freedom, desire for land, economic 
opportunity, and a new life). 

S4C4-PO2:   
Analyze push/pull factors that contribute to 
human migration  
 

• human migration 
• colonization 
• push/pull factors 
• Northeast, Middle, 

Southern Colonies 
• John Smith 
• William Penn 
• Roger Williams 
• Anne Hutchinson 
• John Winthrop 
• House of Burgesses 
• Puritans 
• Quakers 
• Catholics 
• Protestants 
• agrarian 

Service Learning: 
Create a game to 
explain colonization in 
the future U.S. use in 
class and then give to 
a 5th grade classroom. 

 S1C3-PO3:   
Compare the characteristics of the New 
England, Middle, and Southern colonies: 
a. Colonial governments, House  of  

Burgesses, geographic influences, 
resources and economic systems, Puritans, 
Quakers, Catholic Protestants 

b. religious beliefs and social patterns 
 

Writing  

 S1C3-PO4:  
Describe the impact of key colonial figures 
(e.g., John Smith, William Penn, Roger 
Williams, Anne Hutchinson, John Winthrop). 
 

 

 S4C4-PO1:  
Interpret population growth and demographics 
(e.g., birth and death rates, population growth 
rates, doubling time and life expectancy, 
carrying capacity).  
 

 

 S4C3-PO1:   
Analyze how weather and climate (e.g., the 
effect of heat transfer, Earth’s rotation, and 
severe weather systems) influence the natural 
character of a place. 
 

 Science Strand 6 
C1, 2, 4 
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Discovery and Settlement 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C4-PO6:   
Examine the experiences and perspectives of the 
following groups in the new nation (and the effects of 
colonial development on these groups by 1750): 
a. property owners  
b. African Americans 
c. women 
d. Native Americans 
e. indentured servants 
 

 • indentured servant 
• French and Indian 

War 

 

Discuss how the French and Indian War Impacted the 
American Revolution 
a. who was involved 
b. causes 
c. turning points 
d. outcome/impact 
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Founding of a Nation 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C4-PO1:   
Assess the economic, political and social reasons for 
the American Revolution: 
a. British attempts to tax and regulate colonial trade 

as a result of the French and Indian War (e.g., 
Sugar Act, Stamp Act)  

b. colonists’ reaction to British policy ideas 
expressed in the Declaration of Independence 
(e.g., Boston Massacre, Tea Party, Thomas Paine’s 
“Common Sense”)  

 

 • tax 
• Stamp Act 
• Sugar Act 
• Declaration of 

Independence 
• Boston Massacre 
• Boston Tea Party 
• Thomas Paine—

Common Sense 
• American 

Revolution 
• Lexington 
• Concord 
• Saratoga 
• Yorktown 
• George 

Washington 
• George III 
• William Howe 
• Marquis de 

Lafayette 

Service Learning: 
Create a Dinah Zike 
study on the American 
Revolution. Give them 
to a Jr. High or 
Elementary School.  
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S1C4-PO3:   
Describe the significance of major events and 
individuals in the Revolutionary War: 
a. Washington, George III, William Howe, Lafayette 
b. Lexington and Concord  
c. Bunker Hill 
d. writing and ratification of the Declaration of 

Independence  
e. Saratoga 
f. Yorktown 
g. outcome/impact 

S1C4-PO2:   
Analyze the effects of European involvement in 
the American Revolution on the outcome of 
the war. 
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Founding of a Nation 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C4-PO4:   
Analyze how the new national government was created 
(How did America change from being divided colonies to 
the United States of America): 
a. Albany Plan of Union influenced by the Iroquois 

Confederation 
b. Articles of Confederation 
c. Constitutional Convention (e.g., plans and 

compromises), James Madison, Great Compromise, 
Three-Fifths Compromise 

d. struggles over ratification of the Constitution  (e.g., 
federalist papers, federalists, anti-federalists)  

e. creation of the Bill of Rights 
 

 
 
 
 
 
 
 
 
 
 
 
 

• Albany Plan of Union 
• Articles of 

Confederation 
• Constitutional 

Convention 
• compromises 
• ratification 
• Federalist Papers 
• Federalists 
• Anti-federalist 
• Federalism 
• Bill of Rights 
• James Madison 
• Great Compromise 
• Three-fifths 

Compromise 
 

Service Learning: 
Create a game on the 
evolution of American  
government ( donate 
it) 
 
Service Learning: 
Create an information 
brochure aimed at 
individuals applying for 
citizenship or 
revolutionary and early 
government history 

S1C4-PO5:   
Examine the significance of the following in the 
formation of a new nation: 
a. presidency of George Washington 
b. economic policies of Alexander Hamilton 
c. creation of political parties under Thomas 

Jefferson, Alexander Hamilton, and John Adams 
d. the establishment of the Supreme Court as a co-

equal third branch of government under John 
Marshall with cases such as Marbury v. Madison. 

 

 
 
 
 
 
 
 
 
 
 
 
 

• George Washington 
• Alexander Hamilton 
• political parties 
• Thomas Jefferson 
• John Adams 
• Supreme Court 
• branch of 

government 
• John Marshall 
• Marbury v. Madison 

Service Learning: 
Bring in representative 
of each political party 
to discuss 
characteristics of their 
political party. 
 
Service Learning: 
Based on the volunteer 
basis of the nature and 
political partner. 
Volunteer or the 
campaign of the 
students choice 
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Expansion and Conflict 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C5-PO3:   
Identify how economic incentives and geography 
influenced early American explorations: 
a. Missionaries (e.g., Father Kino, Circuit Riders) 
b. fur traders 
c. explorers (e.g., Lewis and Clark, Pike, Fremont) 
 

S4C2-PO5:   
Examine how the geographic characteristics of 
a place affect the economics and culture (e.g., 
fall line, piedmont, coastal plains) 
 
 

• Father Kino 
• Circuit Riders 
• fur traders 
• Lewis and Clark 
• Zebulon Pike 
• John C. Fremont 

 

S1C5-PO2:   
Analyze how the following events affected the political 
transformation of the developing nation: 
a. Jefferson’s Presidency (e.g., Louisiana Purchase) 
b. War of 1812 

1. who was involved 
2. causes 
3. turning points 
4. outcome/impact (e.g., Battle of New Orleans 
5. Monroe Doctrine, Nationalism 

c. Jackson’s Presidency (e.g., Bank War, Trail of Tears, 
universal white male suffrage, spoils system, 
nullification) 

 

S1C5-PO4:   
Describe the impact of European-American 
expansion on native peoples. 
 
 
 

• Louisiana Purchase 
• War of 1812 
• Battle of New 

Orleans 
• Monroe Doctrine 
• nationalism 
• Bank War 
• Trail of Tears 
• Universal suffrage 
• spoils systems 
• nullification 
• John C. Calhoun 

 

S1C5-PO5:   
Describe the impact of the following aspects of the 
Industrial Revolution on the United States: 
a. transportation improvements (e.g.,  railroads, 

canals, steamboats) 
b. factory system manufacturing (textile mills)  
c. urbanization 
d. inventions (e.g., telegraph, cotton gin, 

interchangeable parts) 

 
 
 
 
 
 
 
 
 

• steamboats 
• factory system 
• textile mills 
• urbanization 
• telegraph 
• cotton gin 
• interchangeable 

parts 

Service Learning: 
Write a letter to the 
editor about current 
transportation needs of 
the area 
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Expansion and Conflict 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C5-PO1:   
Trace the growth of the American nation during the 
period of western expansion: 
a. Northwest Territory 
b. Louisiana Territory 
c. Florida 
d. Texas Revolution/Mexican-American War  
e. Oregon Country, Utah 
f. Mexican Cession 
g. Gadsden Purchase 
h. Alaska 
 

S4C1-PO1:   
Construct maps using appropriate elements 
(i.e., date, orientation, grid, scale, title, author, 
index, legend, and situation). 
 
S4C2-PO1:   
Identify the characteristics that define a 
region: 
a. physical processes such as climate, 

terrain, and resources 
b. human processes such as religion, 

political organization, economy, and 
demographics. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• westward expansion 
• Northwest Territory 
• Louisiana Territory 
• Mexican-American 

War 
• Mexican Cession 
• Gadsden Purchase 
• Lone Star Republic 

Service Learning: 
Create a  
• Game 
• Puzzle  
• Short play on 

Westward 
expansion  

And then give to 
grades 2nd,4th or 5th 
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Civil War and Reconstruction 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C6- PO1:   
Explain the economic, social, and political causes of 
the Civil War: 
a. economic and social differences between the 

North, South, and West 
b. balance of power in the Senate (e.g., Missouri and 

1850 Compromises) 
c. extension of slavery into the territories (e.g., Dred 

Scott Decision, the Kansas-Nebraska Act, Bleeding 
Kansas) 

d. role of abolitionists (e.g., Frederick Douglas, 
William Lloyd Garrison, John Brown) 

e. debate over popular sovereignty/states rights 
f. Lincoln Douglas Debate 
g. Presidential election of 1860   
 

S4C1-PO4:   
Use an atlas to access information. 
 

• Missouri 
Compromise 

• 1850 Compromise 
• Dred Scott Decision 
• Kansas-Nebraska 

Act 
• Bleeding Kansas 
• Abolitionists 
• Frederick Douglas 
• William Lloyd 

Garrison 
• Lincoln Douglas 

Debate 
• John Brown 
• popular sovereignty 
• states rights 

Service Learning: 
Write a letter to the 
editor or to a 
government official on 
a current states rights 
issue 

S1C6-PO2:  
Analyze aspects of the Civil War: 
a. changes in technology (e.g., muskets to rifles, 

ironclads) 
b. importance of resources 
c. turning points (e.g., Gettysburg, Vicksburg) 
d. military and civilian leaders (e.g., Lincoln, Davis, 

Lee, Grant) 
e. effect of the Emancipation Proclamation 
f. effect on the  civilian populations 
g. strategies of the North and South 
 
 
 
 
 

S4C1-PO3:   
Use appropriate maps and other graphic 
representations to analyze geographic 
problems and changes over time. 
 
 
 
 
 
 
 
 
 

• ironclads 
• Gettysburg 
• Vicksburg 
• Abraham Lincoln 
• Jefferson Davis 
• Robert E. Lee 
• Ulysses S. Grant 
• Emancipation 

Proclamation 
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Civil War and Reconstruction 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C6-PO3:   
Analyze immediate and long term effects of 
Reconstruction in post Civil War America: 
a. various plans for reconstruction of the South (e.g., 

Presidential and Congressional Plans) 
b. Lincoln’s assassination 
c. Johnson’s impeachment 
d. Thirteenth, Fourteenth and Fifteenth Amendments  
e. resistance to the end of Reconstruction (e.g., Jim 

Crow laws, KKK, Compromise of 1877) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 • Reconstruction 
• Presidential and 

Congressional Plans 
• assassination 
• Andrew Johnson 
• impeachment 
• Thirteenth 

Amendment 
• Fourteenth 

Amendment 
• Fifteenth Amendment 
• Jim Crow Laws 
• Ku Klux Klan 
• Compromise of 1877 
• Radical Republican 
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Post Civil War and Westward Expansion 
Students should know and be able to…   

Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 
Activities 

S1C7-PO3:   
Analyze events which caused a transformation of the 
United States during the late nineteenth and early 
twentieth centuries: 
a. Indian Wars (e.g., Little Bighorn, Wounded Knee) 
b. Indian leaders (e.g., Chief Joseph, Geronimo, Sitting 

Bull) 
c. Creation of Reservations 
d. Miners (see SSHS-S1C5-PO3) 
e. Ranchers 
f. Homesteads 
g. Transcontinental railroads (e.g., effects on immigration 

and migration) 
 

 

S4C2-PO4:   
Analyze the differing political, religious, 
economic, demographic, and historical ways 
of viewing places and regions. 
 
S4C2-PO6:   
Analyze how a region changes over time (e.g., 
mining, deforestation, Indian-land) 
 
S4C4-PO3:   
Analyze the effects of migration on places of 
origin and destination including border areas. 
 
S1C7-PO2:   
Assess how the following social developments 
influenced American society in the late 
nineteenth and early twentieth centuries: 
a. Civil Rights issues (e.g., Dawes Act, Indian 

Schools) 
 
 
 
 
 
 
 
 
 
 
 
 

• Little Big Horn 
• Wounded Knee 
• Chief Joseph 
• Geronimo 
• Sitting Bull 
• reservations 
• miners 
• ranchers 
• homesteads 
• Transcontinental 

railroads 
• Dawes Act 
• Indian schools 
• Americanization 
 

Service Learning: 
Letter to the editor 
regarding current day 
civil rights issues. 
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A Growing Nation 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C7-PO1:   
Analyze how the following aspects of industrialization 
transformed the American economy beginning in the 
late 19th century: 
a. mass production 
b. monopolies and trusts (e.g., Robber Barons, Taft- 

Hartley Act) 
c. economic philosophies and strategies (e.g., laissez 

faire, Social Darwinism, free silver, gold standard, 
vertical and horizontal integration) 

d. labor movement (e.g., Bisbee Deportation, Unions: 
Knights of Labor, AFL, Haymarket Square Riot, 
Homestead Strike, Pullman Strike)  

e. trade 

S4C2-PO5:   
Examine how the geographic characteristics of 
a place affect the economics and culture (e.g., 
location of Panama Canal). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• industrialization 
• mass production 
• monopolies 
• trust 
• Robber Barons 
• Taft-Hartley Act 
• laissez faire 
• Social Darwinism 
• free silver 
• gold standard 
• vertical integration 
• horizontal 

integration 
• Bisbee Deportation 
• unions 
• Knights of Labor 
• American 

Federation of 
Labor (AFL) 

• Haymarket Square 
Riot 

• Homestead Strike 
• Pullman Strike 
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A Growing Nation 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C7-PO2:   
Assess how the following social developments 
influenced American society in the late nineteenth and 
early twentieth centuries: 
a. mass media (e.g., political cartoons, yellow 

journalism, radio) 
b. changing patterns in Immigration (e.g., Ellis Island, 

Angel Island, Chinese Exclusion Act) 
c. Civil Rights issues (e.g., Women’s Suffrage 

Movement, Susan B. Anthony, Elizabeth Cady 
Stanton, lynchings, Plessy v. Ferguson, Booker T. 
Washington, W.E.B. DuBois, Marcus Garvey) 

 

S4C4-PO5:   
Analyze the development, growth and 
changing nature of cities (e.g., urban sprawl, 
suburbs, city revitalization).  
 
S4C4-PO1:   
Interpret population growth and demographics 
(e.g., birth and death rates, population growth 
rates, doubling time and life expectancy, 
carrying capacity). 
 
S4C4-PO8:   
Explain how ideas, customs, and innovations 
(e.g., religion, language, political philosophy, 
technological advances, higher education, 
economic principles) are spread through 
cultural diffusion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Yellow journalism 
• Ellis Island 
• Angel Island 
• Chinese Exclusion 

Act 
• Women’s Suffrage 

Movement 
• Susan B. Anthony 
• Elizabeth Cady 

Stanton 
• lynchings 
• Plessy v. Ferguson 
• Booker T. 

Washington 
• W.E.B. DuBois 
• Marcus Garvey 
• mass media 

Service Learning 
Research an 
immigrant culture. 
Write a story, design 
a lesson and create 
a game to share 
with elementary 
students on that 
culture. 
  
Service Learning: 
Create a family tree. 
 
Service Learning: 
Interview an 
individual on their or 
their family 
immigration history. 
Type it up and give it 
to the interviewee  
 
Service Learning: 
Write a letter to the 
editor on current civil 
rights issue 
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A Growing Nation 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C7-PO3:   
Analyze events which caused a transformation of the 
United States during the late nineteenth and early 
twentieth centuries: 
a. Populism 
b. Progressive Movement (e.g., Sixteenth through 

Nineteenth Amendments, child labor, muckrakers) 
c. corruption (e.g., Tammany Hall, spoils system) 
d. Imperialism (e.g., Spanish American War, 

annexation of Hawaii, Philippine-American War) 
e. Teddy Roosevelt (e.g., conservationism, Panama 

Canal, national parks, trust busting) 
 

S1C7-PO4:   
Analyze the effect of direct democracy 
(initiative, referendum, recall) on Arizona 
statehood. 
 
S4C2-PO2:   
Describe the factors (e.g., demographics, 
political systems, economic systems, 
resources, culture, expansion of U.S. Territories) 
that contribute to the variations between 
developing and developed regions. 
 
S4C5-PO6: 
Analyze policies and programs for resource 
use and management (e.g., the trade-off 
between environmental quality and economic 
growth in the 20th Century.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• initiative 
• referendum 
• recall 
• populism 
• Progressive 

Movement 
• Sixteenth 

Amendment 
• Seventeenth 

Amendment 
• Eighteenth 

Amendment 
• Nineteenth 

Amendment 
• muckrakers 
• Tammany Hall 
• spoils system 
• imperialism 
• Spanish-American 

War 
• Teddy Roosevelt 
• conservationism 
• Panama Canal 
• Philippine-

American War 
• national parks 
• trust busting 
• Hawaii 
• annexation 

Service Learning: 
Research a 
conservation issue 
and write a letter to 
the editor or to the 
appropriate member 
of the government 
on the issue.  
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Early 20th Century 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C7-PO3:   
Analyze events which caused a transformation of the 
United States during the late nineteenth and early 
twentieth centuries: 
a. World War I (e.g., League of Nations, 

Isolationism, propaganda, Great Migration) 
1. who was involved  
2. causes (e.g., submarine warfare, Zimmerman Note) 
3. turning points (Bolshevik Revolution) 
4. technology (chemical warfare, planes, tanks, trench 

warfare) 
5. outcomes/effects (e.g., Treaty of Versailles, 

alliances, Fourteen Points) 
b. Red Scare/Socialism (e.g., Sacco and Vanzetti, 

Xenophobia, KKK) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• League of Nations 
• isolationism 
• propaganda 
• Great Migration 
• Allied Powers 
• Central Powers 
• submarine warfare 
• Zimmerman Note 
• Bolshevik 

Revolution 
• chemical warfare 
• trench warfare 
• Treaty of Versailles 
• alliances  
• Red Scare 
• socialism 
• Sacco and Vanzetti 
• xenophobia 
• Ku Klux Klan 
• Fourteen Points 
• Woodrow Wilson  

Service Learning: 
Design a game 
based on World War I 
give it to a Jr. High 
Class 
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Early 20th Century 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C7-PO2:   
Assess how the following social developments 
influenced American society in the late nineteenth and 
early twentieth centuries: 
a. changing patterns in Immigration (e.g., 

Immigration Act of 1924 Nativism, National Origins 
Act 1924,1921 Emergency Quota Act) 

b. urbanization and social reform (e.g., health care, 
housing, food & nutrition, child labor laws) 

c. mass media (e.g., political cartoons, radio) 
d. consumerism (e.g., advertising, standard of 

living, consumer credit) 
e. Roaring Twenties (e.g., Harlem Renaissance, 

leisure time, jazz, changed social mores, 
prohibition) 

f. fundamentalism vs. modernism (e.g., Scopes trial) 
g. mass production (e.g., Ford, assembly line)  
 

S4C2-PO6:   
Analyze how a region changes over time (e.g., 
U.S./Mexico border, Europe from World War I 
to the development of European Union, change 
from pre- to post-colonialism in Africa, Hong 
Kong). 
 
S4C5-PO6: 
Analyze policies and programs for resource 
use and management (e.g., the trade-off 
between environmental quality and economic 
growth in the 20th Century.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• nativism 
• National Origins 

Act 1924 
• Emergency Quota 

Act 1921 
• urbanization 
• child labor 
• consumerism 
• standard of living 
• consumer credit 
• Roaring 20’s 
• Harlem 

Renaissance 
• jazz 
• social mores 
• Prohibition 
• fundamentalism 
• modernism 
• Scopes trial 
• Henry Ford 
• assembly line 
• Warren G. Harding 
• Calvin Coolidge 
• Herbert Hoover   

Service Learning: 
Create a brochure 
about the use of 
consumer credit 
distribute to families 
who are in shelter 
situations  
 
Service Learning: 
Create a lesson 
about jazz and the 
Harlem renaissance 
to share with 3rd 
graders 
 
Service Learning: 
Research the 
current Arizona 
issues of the U.S. 
/Mexico boarder 
prepare an opinion 
paper to submit to 
the Arizona 
legislation and 
Arizona government 
or write a letter to 
the editor  
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Early 20th Century 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C8-PO1:   
Describe causes and consequences of the Great 
Depression. 
a. economic causes of the Depression (e.g., 

economic policies of 1920s, investment patterns, 
Buying on Margin, and stock market crash) 

b. Dust Bowl (e.g., environmental damage, internal 
migration) 

c. effects on society (e.g., fragmentation of families, 
Hoovervilles, unemployment, business failure, 
breadlines)  

d. changes in expectations of government (e.g., New 
Deal programs, Eleanor Roosevelt, critics, social 
reforms, court packing)  

 
 

S4C5-PO3:   
Analyze how changes in the natural 
environment can increase or diminish its 
capacity to support human activity (e.g., major 
droughts, Dust Bowl). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Great Depression 
• investment 
• stock market crash 
• Dust Bowl 
• buying on margin 
• Hoovervilles 
• breadlines 
• New Deal 
• Social Security Act 
• National Recovery 

Act(NRA) 
• Tennessee Valley 

Authority(TVA) 
• Agricultural 

Adjustment Act 
(AAA) 

• Civilian 
Conservation Corp. 
(CCC) 

• court packing 
• Franklin D. 

Roosevelt 
• Eleanor Roosevelt 
• Frances Perkins 
• Charles Coughlin 
• Francis Townsend 
• Huey Long 

Service Learning: 
Prepare a lesson 
display, book or 
Dinah Zyke to be 
used by 4th grade 
students 
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World War II 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C8-PO2:   
Describe the impact (causes) of American 
involvement in World War II: 
a. economic recovery from the Great 

Depression  
b. movement away from isolationism 
c. war mobilization  (i.e., Native 

American Code-Talkers, minority 
participation in military units, media 
portrayal, outcome//impact) 

d. World War II 
 1. Who was involved—FDR, Churchill, 

Stalin, Hitler, Mussolini, Tojo 
 2. Causes—Treaty of Versailles, rise of 

aggressors, appeasement 
e. home front transformations in the 

roles of women and minorities 
f. Japanese, German, and Italian 

internments and POW camps (e.g., 
Poston and Gila Camps, Camp at 
Papago, outcome//impact) 

g. turning points such as Pearl Harbor, 
D-Day, Stalingrad, Battle of the Bulge, 
Battle of Midway, Hiroshima/Nagasaki 

h. Holocaust/Final Solution (e.g., 
Nuremburg trials, creation of Israel, 
outcome//impact) 

 

S4C1-PO2:   
Interpret maps and images (e.g., political, 
physical, relief, thematic, Geographic 
Information Systems [GIS] and Landsat). 
 
S4C1-PO3:   
Use appropriate maps and other graphic 
representations to analyze geographic 
problems and changes over time. (e.g., political 
change before, during, and after WWII) 
 
S4C1-PO1:   
Construct maps using appropriate elements 
(i.e., date, orientation, grid, scale, title, author, 
index, legend, and situation). (e.g., major 
battles, nations of the European and Pacific 
Theaters) 
 
S4C2-PO5:   
Examine how the geographic characteristics 
of a place affect the economics and culture 
(e.g., changing regional economy of the 
Sunbelt [Southwest and aircraft production], 
location with respect of natural hazards, Air 
Force Bases in Arizona [Davis-Monthan, Luke, 
Williams Field]). 
 
S4C6-PO2:   
Analyze how changing perceptions of places 
and environments (e.g., where individuals 
choose to live and work, role of military bases, 
Sunbelt) affect the choices of people and 
institutions.  

• Invasion of 
Poland 

• isolationism 
• home front 
• internment 

camp 
• POW 
• Poston, Gila, 

Papago Camps 
• war mobilization 
• Code Talkers 
• Pearl Harbor 
• D-Day 
• Stalingrad 
• Battle of the 

Bulge 
• Battle of 

Midway 
• Hiroshima 
• Nagasaki 

• Holocaust 
• “final 

solution” 
• Nuremburg 

Trials 
• Israel 
• Franklin 

Delano 
Roosevelt 

• Hideko Tojo 
• Joseph 

Stalin 
• Adolf Hitler 
• Winston 

Churchill 
• Benito 

Mussolini 
• Allied 

Powers 
• Axis 

Powers 
• appeaseme

nt 
• Sunbelt 

Service Learning: 
Compile oral 
histories about a 
time or event in 
American History. 
 
Service Learning: 
Interview a veteran 
on their 
experiences. Type it 
up and prepare it to 
submit to the 
National Archives 
Veterans’ program. 
 
Service Learning: 
Type up the oral 
history and donate a 
copy to the Mesa 
Senior Center 
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The Cold War 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C9-PO1:   
Analyze aspects of America’s post World War II 
foreign policy: 
a. international activism (e.g., Berlin Blockade, Iron 

Curtain, Truman Doctrine, Marshall Plan, United 
Nations, NATO) 

b. Cold War (e.g., domino theory, containment, 
Chinese Revolution, Korea, Vietnam, Berlin Wall 

c. Arms Race (e.g., Cuban Missile Crisis, SALT) 
d. United States (and Soviet Union) as a superpower 

(e.g., political intervention and humanitarian effort 
 
 
 

S1C9-PO2:   
Describe aspects of American 
post-World War II domestic policy: 
a. Executive Power (e.g., War 

Powers Act) 
b. Space Race and technological 

developments 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Berlin 
Blockade 

• Iron Curtain 
• Truman 

Doctrine 
• Marshall Plan 
• United 

Nations 
• North Atlantic 

Treaty 
Organization 
(NATO) 

• Cold War 
• Domino 

theory 
• Berlin Wall 
• containment 
• Chinese 

Revolution 
• Suez Canal 

Crisis 
• Eisenhower 

Doctrine 

• Cuban 
Missile Crisis 

• Strategic 
Arms 
Limitations 
Talks (SALT) 

• Soviet Union 
• super power 
• Korean War 
• 38th parallel 
• Vietnam War 
• space race 
• arms race 
• War Powers 

Act 
• Gulf of 

Tonkin 
Resolution 

• Tet 
Offensive 

Service Learning: 
Type up the oral 
history and donate a 
copy to the Mesa 
Senior Center 
 
Service Learning: 
Research an 
international 
humanitarian 
organization, 
 
Organize a school 
wide event to 
support the agency, 
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America in the 50’s, 60’s and 70’s 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C9-PO3:   
Describe aspects of post World War II American 
society: 
a. postwar prosperity (e.g., growth of suburbs, baby 

boom, GI Bill) 
b. popular culture (e.g., conformity v. counter-culture, 

mass-media, music, rock & roll, sports, Jackie 
Robinson) 

c. protest movements (e.g., anti-war, women’s rights 
(Betty Friedan), civil rights, farm workers, César 
Chavez, American Indian Movement) 

d. assassinations (e.g., John F. Kennedy, Martin 
Luther King, Jr., Robert F. Kennedy, Malcolm X) 

e. shift to increased immigration from Latin America 
and Asia 

S4C4-PO5:   
Analyze the development, growth and 
changing nature of cities (e.g., urban sprawl, 
suburbs, city revitalization). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• suburbs 
• baby boom 
• GI Bill 
• urban sprawl 
• pop culture 
• conformity 
• counter culture 
• Jackie Robinson 
• protest movement 
• women’s rights 
• Betty Friedan  
• civil rights 
• Cesar Chavez 
• American Indian 

Movement (AIM) 
• John F. Kennedy 
• Martin Luther King, 

Jr. 
• Robert F. Kennedy 
• Malcolm X 
 

Service Learning: 
Participate in a local 
march or action 
concerning a civil 
rights issue. 
 
Service Learning: 
Type up the oral 
history and donate a 
copy to the Mesa 
Senior Center 
 
Service Learning: 
Write a letter to the 
editor or a 
government official 
on a current day civil 
rights issue  
 
Service Learning: 
Get involved in a city 
revitalization project 
i.e. Habitat for 
Humanity  
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America in the 50’s, 60’s and 70’s 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested 

Activities 
S1C9-PO2:   
Describe aspects of American post-World War II 
domestic policy: 
a. McCarthyism, a new Red scare 
b. Civil Rights (e.g., Birmingham, 1964 Civil Rights 

Act, Voting Rights Act, Constitutional 
Amendments, Montgomery Bus Boycott, Little Rock 
Nine, Sit-ins, Freedom Rides, marches on 
Washington) 

c. Supreme Court Decisions (e.g., the Warren and 
Burger Courts, Brown v. Board of Education) 

d. social reforms Great Society and War on Poverty 
e. Executive Power (e.g., Watergate) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• McCarthyism 
• Birmingham 
• 1964 Civil Rights 

Act 
• Voting Rights Act 

(1965) 
• Montgomery Bus 

Boycott 
• Little Rock Nine 
• Sit-ins 
• Freedom Rides 
• March on 

Washington 
• Warren and Burger 

Courts 
• Brown v. Board of 

Education 
• Great Society 
• War on Poverty 
• Watergate 
 

Service Learning: 
Create a brochure 
on Supreme Court 
cases that 
supported Civil 
Rights. Distribute 
those to adults 
studying for 
citizenship.  
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Contemporary Issues 
Students should know and be able to…   
Priority Performance Objective Linking Performance Objective Vocabulary/Concept Suggested Act. 
S1C10-PO3:   
Describe how key political, social, 
environmental and economic events 
of the late 20th century and early 
21st century (e.g., Watergate, 
OPEC/oil crisis, Central American 
wars/Iran-Contra, End of Cold War, 
first Gulf War, September 11, 
Operation Iraqi Freedom) affected, and 
continue to affect, the United States. 

S1C1-PO6 
Apply the skills of historical analysis to current social, 
political, geographic, and economic issues facing the world. 

• OPEC 
• oil crisis 
• Iran-Contra 
• Gulf War 
• September 11, 2001 
• Operation Iraqi 

Freedom 
• Fall of Berlin Wall 

Service Learning: 
Write supporting 
letters to our military. 

S4C4-PO4:   
Analyze issues of globalization (e.g., 
widespread use of English, the role 
of the global media, resistance to 
“cultural imperialism”, trade, 
outsourcing, World Bank, European 
Union, World Trade Union). 

 • globalization 
• outsourcing 
• World Bank 
• European Union (EU) 
• ozone decline 
• World Trade Union 

Service Learning: 
Research a problem 
in the community and 
take action to solve 
the problem. 

S4C5-PO4:    
Analyze the environmental effects of 
human use of technology (e.g., 
irrigation, deforestation, overgrazing, 
global warming, atmospheric and 
climate changes, energy production 
costs and benefits, water 
management, Earth Day, Rachel 
Carson, Green Peace) on the 
environment. 

S4C2-PO7:  
Analyze sides of scientific debates over how human actions 
(e.g., global warming, ozone decline) modify a region. 
 
S4C5-PO3:    
Analyze how changes in the natural environment can 
increase or diminish its capacity to support human activity 
(e.g., major droughts, warm and cold periods, volcanic 
eruptions, El Niño events, pollution). 
 
S4C5-PO2:   
Analyze how natural hazards impact humans (e.g., 
differences in disaster preparation between developed and 
developing nations, why people continue to build in 
disaster-prone places). 

• irrigation 
• deforestation 
• overgrazing 
• global warming 
• Earth Day 
• Rachel Carson 
• Green Peace 
• El Niño 

Service Learning: 
Write lobbying letters 
to government 
leaders or a 
newspaper editor on 
a concern that needs 
to be addressed in 
the community. 
 
Service Learning: 
Volunteer with an 
organization that is 
concerned with 
environmental issues  

 


